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ABSTRACT I ~ : - .
o A study exam1ned the trans1t1on £rom dependent ' “f'
. writing (dictation) to independent writing for .40 first’ grade . - )
students. Specifically, the study investigated (1) how, in terms of
common quantitative language units' (mean words per t-unit, mean
number of dependent clauses, words per maze, mean number . of dependent
clauses per t-unit, and length in words), the modes of dictation, -
independent wr1t1ng, and retelling compare; and-(2) how the aural 5
comprehension elements (knowledge of character, events, .and: plot)- in‘
" students' retelling transcripts may be. descr1bed -and compared, both "
with each other..and with the t-unit analys1s. After the .data were
- collected and. the oral retellings transcribed, the dlctat1ons were PR
analyzed for t-units, dependent clauses, mazes, and number of words."[,,a
The retellings were assessed using the Reading Miscue Inventory T
Retelling Guide to indicate how well the student retold character;
event, and plot 1nformat1on. F;nd1ngs revealed little difference
among the three modes of expression. The only differences observed
were that retelling produced more mazes and that fewer words were
produced in independent writing than in retelling or dictation. .
Dependent clauses were used very infrequehtly, with the fewest number
used in independent writing and the most in oral retelling. The data
on aurdl comprehénsion- revealed that the retelling of events was the
single best predictor_ of composition quality. (HOD)
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/The tran51t10n from dependent \ riting ‘fdictatien) to

Y
-

f - N ’ . ]
1ndépendent wr1t1ng is a cruc1al one for first-graders and

6

their: teachers who must understand\ this: metamorph051s and

V

be able to- a551st in the optlmal development of . the lChlldlS
language potentlal " This study explored a variety of

language variables K 'in three modes of expression (dictation,
Indépendent writing,__and : stbr§ retelling) during the

transition  phase.. In - addition, the relationship between

unaided aural story  comprehension  and unaiéed,: story

‘retelling was examined.

BACKGROUND & NEED FOR STUDY B R

The initial interest in thIS-study_:etemmed‘ from the

(R 1

<

author's preference for an experienced—based approach to

teaching language (Braun & Froese, "1977)“and ~a proposed

- . 4

,develepm%§tal progresslon in understandlng how children

learn to write (Erbese, 1978) .

* Thi's research was partlally funded by the Unlver51ty of
Manitoba Research Board.
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) Perhaps one of the most S$QT 0% reminders of  the -
-~ . . ] ERE | VTR ~ o

close linkage between writing i B¢aking . was - Loban's., *. .

o s . A,
| . speak ahd write . :
! ’ »

‘;vérage .wlengtﬁ'"

11976) observation that "subjects

in units of Virtually the'"
ey g

Unfortunately, Loban did not gather wrﬁ"ing samples below |
. e . .

IU,

grade four. - The paucity of researcﬁﬁﬁ

“in. writing a@ Ehe C

primary grade level was also noted by Wing & Renﬁel (l97§)' Ex
at this time. By then Barrit & . Kroll (197&) lwere ,calling‘

. . R .
for cognitive-developmental" research in composing - and

)

Graves (1975) was .well 'into his process.oriented type,;'ﬁ»

investigatiops., As late as 1981, Stotsky (NCTE, Boston%
[ ) )
B ,lamented that the studies on the relationship ° between?

N

reading_ and writing were basically ©of only three typesz

correlational, studies examirning the influence of writing:
) . . . . . . Lo | ” o .
o on reading, and vice-versa. o £ ‘ _ s 4

~4In ;Britain} the relationship between talking -and

) writing‘waslexplored:,by~ Briton, et al (1967) ‘and in the
U.S.A. James Moffett expounded similar views.

R Most recently,'” Moffett (1983) | :explained 'cthe‘

relationship among thinking, hriting, an reading in- this

manner:’ "Reading ass1milates .one‘ person s composed inner

speéch into another person‘s on- gOing inner stream'so‘that
: ™

oneﬁs lcomposition =temporarily restructdres  the other's

\

conscious ess.» Writing temporarily ~restructures one's own

"
-

consciousn S8 as ‘one: focuses, edits, and revises the inner
P

- 1 "
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: ‘yqnf ‘u‘_ [0 N [T e '& _f‘
TR _:.-The above ~m@ntloned 1nterrelat nshlps natur llx lead -

‘o

oo- -to. other questrpns:a such as' those ,rarsed by Morrls
; 'xt‘y ~ .- ‘ ’_ ' .
- (l981) "Should wrltlng be v1ewed as a secOndary }language, *
Tl N b . Y | g
N g process;w Should readlgy andk wrltlng be thought of as

’l . . . . 7
3 ' ‘) / L . ’

complementary,, Should wwrltlng be v1ewed as'a' beneficial

» v

’

’1ntroductlon t9 learn1ng‘to~yread' Does there ex1st 1n the

NN mlnds iyof ébglnnlng readers | a developlng conceptual

'knowJedgenof wordness thag underlies the1r ablllty both ;to'

+ . .
v read and Spe&l words?" . i . ':
'h‘ ‘ ’ ‘ . . N “. ‘- ’ : .. A .. * A : -
&omblned , these‘ 'theor;zatrpns,n-.speculatlons‘. and,
. vobiervatlons", seemed  to. suggest that whlle . an
' ' _— SR G , . v _

interrelationship was commdnly aSSumed very : llttle
B . - L A . !
systematbc and descr1pt1ye data ex1sted <t relate all four.

N < . . v

language processed--speaklng, R wrlting, reading,v . and“w

. .

! llstenlngv-espec1ally 1n .the- pr1mary Jgrades. ith this in

'if : mrnd the present study was dev1sed to prov1de 1nformat10n

H

about chlldren s —-ability to | dlctate _ }‘ _to'. wr;te

}ndependently, to retell a story they had heard : andpto

L N il

,_; . comprehend (in an una1ded manner) a. story read to them.

’

PURPOSE GF STUDY 5 .- = i T ‘ I

'n
M

The intent of this . study was'tho ekaminen the
’ relationship among‘ the four language modes during- Stage 2'.f

chtatlon -as proposed by the author (Stage‘l 1s the f‘
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i Re dlness level;. Stage 3

’ >

Froese 978) ‘ The_,student

oo ¥
’

Y -

jbecom;ng fac1l§m w1th oral 'language but Still‘nhas"many-

[ e , . '
obstacles -,
/ .

P the5 child*

i

~

€

rhlle ,attemptlng to write them is tedious and requires

, -

O concept of . "sentence"——wr1t1ng in manageable " units

N
-

separated by punctuatlon-—ls a rather vague notlon.
/'4 - !

follow1ng questlons- S : B _ &

.

‘1. In

\)

A . ‘{y
5per q@ﬁéV1ﬁgan \number of dependent clauses per t unlt, and
: , : .

*

-

IS

,“3lriting,nand-retelling-compare?

s

SY' B .‘ . N ) -~ .
s'efents, plot) in student's retelling transcripts-
C N & ’ ' L. . N

SN fi. ; : "‘ﬁrf nd'cOMparedl both with each other and with the.

'

P L . . o
. -
L

_dnitially 40 first-grade subjects,' 10 from each of
) R ‘ SR N I _
four elementary schools were drawh from oné subufban

/l.'-r . : . ~
+

Indepéndent level—-after*

at Stage 2 of development is.

3 . 4 . o ) i ‘- .
o overcome in recording ideas on paper. While
'forms,-ithe process of keeping ' ideas in. the ‘"mind's eye"

L great' concentratlon. In addltlon, othe student at  this.

"of common. quantltatlwe language units,‘(m!kn'

,’; 14y
u-.wordS’peﬁ%itﬁun1t¢ mean number of dependent clauses, words
ff words) how _do/“the three modes~~alctatlon,}

" aural comprelension elements-(knoWledQeopf'

ave the fine motor skills to make -the lettet

,éﬁage} has some . difficulty formlng somegletter 'and'kthé‘ |

‘,c”'ﬁu., Based on th1s perspective the present study asked ﬁ&i .
¢

.
)



| 'Winnipeé'school divisionkon"the. basis of their -beginnlng
. ilh’ writing;abilities. (i. ej they could write 2 or 3 statementse

P" 1ndependently), but . for the statlstlcal analysis only the
y ih)~l9 complete protocols ‘were used. B - ,‘

e ' Arrangemenﬁs were made for two graduate students to

» \ record the d1ctatlons.(orlglnal to student carbon, copy for‘
-@ - : '
°.“study), to . nead _a-'story to students,> and to 'hear the
stories rgkold (these were tape-recorded for-transcription

: .purposes)..nThe‘stories 'used'were' specially‘~Written to. a

.."\. - -

..common story structure’ and. were read by one  examiner and

s o o _
) .- retold to another examiner. in"- an adjacent room. While the

\ . -

general proceduref for collectingl'the 1ndependent wrltlng

u,fsamples ‘ werewildiscussed with classroom wteachers, the

\ ‘ ~specific.mothation ?(i.e; pictures;fekperiences, ethl”and o

.”@,Cr" ’production was?leftlunder their care. ' One wrlting sample
. . y . v .

was- to be collected ‘every other,week dur1ng theAperiodi

* February lst. to March 26th. D1ctatlons were taken on
i .@lternate weeksl"between January,25‘and March: 12th. JThe-"‘

story reading and retelllng was used as the "ice breaker" .

.:at‘_the beglnnlng of . the study to allOW »the” graduate.

P—

. students .to meet w1th the subjects lgleldually and h

same procedure ‘was/repeated at "the end of' the study.
.' ‘> ’. _1;' i '~)v N . .v . . ; v
Examiners were asked to keep 'anecdotal notes with regards

5

. to ;nd1v1dual subject s reactlons to the situation
- . ] ) .

throughout the experlmental perlod In general the

]
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a
p;ocedures",for  'collecting thé language samples were
,pafterned after those employed by Loban (1976) and Kiﬁg &
Rentel (1981), The complete ~ protocols contained four- -

digtation, saﬁples, three independen; writing  samples, and

@

S . ~ ¢
two’retelling samples.

)

After the. aata _were"coglected, the oral retellings

4 . . \

were. transcribed, the di¢tations. were analyzed for T—unifsJ:
depéngi:z ~c;ausés;” mazes, and number  of words;.l The
retellings were;qlﬁo'assessed. using the RM&.Rételliné Guide
(Burke '& ,Goodmén; 19%2) tb.indicate how well'the 'S£udegt 

retold .character(recall and development), event, and , plot
information. " 'This was taésn as the measure of fﬂ?ided
aural comprehension.; = o e ) |

FINDINGS & DISCUSSION ? L

LS

)
i

. In order to comparé the first three modes of lanjuage
. ) . c, 9 - , : :
expression--dictation, indepepdent writing, and retelling--

factoqﬁal analysis . of variance * with repeated' measures
(BMD02V)were used and‘trials were col}dbéd&iwitﬁin'modes.
Only two instancesq of statistically ' Significént mode -

effects were noted: . For words/maze, F=i5.39, df=2,10;,

>

p=.0009 —and for words/story,. F=5.03, .df=2,10, p=.0308.

Since the burpose of théf'StUdy was - to pfoﬁide'descfiptivé ‘
information, the means for the wvarious laﬁguage measures

=

are presented in Table 1. . L ‘ . R N

%



';ﬁ‘ TABLE 1 ' o,

. "_- . . Ay

(MEANSV

' -Dictation’ Ind. Writing-’ Retelling

ol : \
S “Words/T—unlt /{ - 7.8460 © 6.409 7.250°
°;;/“._:I?_'Mean Dep Clauses 281 rs'all.474
L Words/méze‘ \ | 375 12.310
. Mean D%éT-uﬁlt | n 070 . .084

- Total'Words | f? 122.030 - 105.600

- ﬁ@' Iy L |

. ‘ The second question dealfiwitﬁ the déScriptive aspects
3{ of aﬁraﬁ Tcompre ensioh and the interrelatignship of . the
unlts a?%essed ;Correlatlonal analysis were used for this
5) portlop ;éfs-the :study: Taéle 2 shows thezﬁreakdown'-fer
| ”Reteliiég¥e.lfs (§0mpleted 'before ] the' other  data were
. .celleeﬁgf}f'and getelliné 2lwhidh termlnated the study The
tw és.fs“% shew;essehtiallf ‘the same resglts——1n-terms of

) normal coggieh ”lian questions, the- total percentages are

loWV 36.3 percent for Retelliqg 1 .aga 19.3 pefcent‘for
Retélllng 2. Natu;ally these are indicatogs‘ of ‘unaiaed{
{'auégéf".omprehens1on and should thefeforea not be directly
’eq&;ﬁed © with ;,normally .cded' eomprehensionr (i.e. via
-oon questlons or‘ehoicesi. | | .
& '*u‘ b NP
. " ﬁyg |
\ e




‘TABLE 2 '
AURAL COMPREHENSION — BASED ON- RETELLING

(IN PERCENTAGES)

Retelling -1 Retelling, 2
‘Character (Recall) 9.789 2.421 |
i'Character:(DéVelopment)- 2.526 o 4,211 e
Events | | 13.000S | 8.158 -
Plot  ~ ~ - 11.000 £3.947
Total - - )36.316 19.263

. A .
- .
. 0
. - 4 ’
. EREY)

Table 3 shows the corrélational analysis. It becomes’

evident that "events" 'was the best predictof' of TOTAL
'COMPREHENéION,Jr=.98‘and‘ .92). and that the identification
~-of "plot" followed closely behind (r; 94 and ; f né
the traditional measures of\\\nguage ‘complex1ty .such as
'T-ﬁnlts have “been c:1t1c1zed  (Crowhufst, +1983) as not
neceSsérily .being relate@ to quality in compositions, an
analysis; yaé undertaken :to'compare the comBihed Retélling
SCOféin (heaéurewof,complexity) with Fﬁé_Tétal Comprehensioﬁ

(measure of comprehension _'qualipy), . The resulting

, . i .
<51gn1f1cant correlation of 0.62 (df=17,p<.05) indicated

théﬁ .when using these feastres there was /a .moderate
relationship between these quantitativ§ ~and qualitative

‘measures. : : _f—



- '+ TABLE 3
: . o L ) . '. . - ’ : . ‘ ) .
® °  INTERRELATIONSHIPS OF AURAL COMPREHENSION MEASURES . .-

‘ }; . (CORRELATION'COEFFICIENTS) . . . '\
Retelling 1 Retelling? o
Character (recall) vs Total ' .86 .44 . U,
¥ D e T Ty T T e
. Character(devel.) vs Total - .87 . - . .65 - '~ '
Lo Tl S A L - B AR
- Events vs Total o .98 L9092 e v
Plot vs Total S W% 88 .
. . . = ] o . -4 ’ ~ “
Events vs Plot. , - . ' .89 . - 1,72 ' .
' Chardc(r)vs Charac{d) 64 - Co.30 o
. T-units'(comb.)vs fTotal = - . .62 1, ‘d
o '4 ) . ’ \ . O t l';: J ] 4 A
* CONCLUSIONS & IMPLICATIONS ~ = . R
.- - Lo - : : o S
‘ A '

‘'From the data presented one is Llead to conclude tha

‘indeed their is little'-differehce among the'threéf modes of!

. lahguage' under study——dlctatlon, 1ndependent wrltlng, and
retellingf-When'vcommon ﬁanguage unrts such "as ‘T-units,

: ' C “ . . ) L

“dependent clauses, mazes, dependent clauses per, T—unit and

total wordsdproduced are compared ‘The' onlyk dlfferences,

" observed were that rete}llng produced more- mazes (mostly

14

b gscounted for by one school) and that the:‘number of ‘words'"
. produced :n 1Pdependent wr1t1ng was the lowest (22 words W
! again mostly due tvﬂone school,/but a dlfferent -schoo froﬁ”‘
.the one produc1ng the mazes) when compared to, d{yfatli% (80;
+ ¥ ,
. . &>




. _ o o
[ S '
Coaw T, .

© words), andwretelling (106 word?).' Dependent clauses were

used':;,ugry : infreguent1§ . by these ="first-graders
oo z+approximately ONE per writing . sessrﬁnf 'the”gEWest-number

Lo . ) R -
t N . et ~

of{dependent‘clauses- were usedj in. 1ndependent wr1t1ng, the -
i

o
e

N 1 : C e
v dmost inm °r§izf¢t?lllng‘ These hdlng 'were 1n'keep1ng w1th

. * the - prQVious - findings of Loban "(1976) who' found ’,‘.

approklmatelx equal numbers of commun1Catlon units in oraI'
1 PR =

,and wrltten 1anguage in grades 4 12 and w1th Fox (1972) Who-

Ao

found f1rst ~grader's. Oral langﬁagg* to be. 1n~ the 7.0- 7 2

- - l - -
.

o » :
B range_rn ‘terms H?f T unlt length However, the number of

: .' e e
¥

.words produced i oral‘ retelllng and independent'writlng .

B3 ” . . . . : “ -
_ - LN < ‘ _ Ll
: seems loz\/wgeﬂ- compared.,tq data presented by .Graves & M
d AN : “ L

-

Glayobfe (}982) > These'authorsv report wr1tten accounts “of ’
‘ oy _ | N

73 :words long (compared to 22 in th1s study) and o}al

fb ot

A

. accounts of 246 words long (compared to 106) in December of'.
B T e o

',’ ) ‘ +
Gl . . .
. . . . N 4

grade one.

B . When.examlnrng\ the data on aural comprehens1on in thlsfj
.; study it .‘becomes ‘clear that there "is' a ‘reasonable
. Jcorrelatlon betweeenL rete111ng bas,'measured by traditional'd/;
. language measures and 'as_ measured by a "quality"';measure
~v(rn this-. case RMI- llke scorihg of- %haracter,"plot, and .
euents mentloned) lt also becomes \clear~' that _the
wetelllng of EVENTS .is .thef'single. best' | predichr “of Qf:
composahlon quallty. This  #inding 'appearsutodagree with '

the flndlngs oﬁEHansche (1983) at..the grade 1,4,8 and 10

‘level,and w1th hifer, et al (1983vahgyconc1uded that "the "

B% presence of details %nhanced:recaﬂl of ‘major: idea units"iat'}»
g . A i 4 ,’ y
. /_/—- o Q’ ? '




~

the édhithlevel,_ Whi}e a steplwise regression analyais“was
not perfofmed, it is clear from Tale.B ‘that ;ery little
would be added to'the_prediction of TOTAL RETELLING by - the
éddition qf the Nariables: character recall, character
development, and plot: " These fypes of -findings could be
‘'used to develop a weighted _RMI-£ype scoring system to .
produce moﬁé,valid predictions. |

In. conclusion,  the present findings provide some’

PETRIS o gttt e an e o o

descfiptive evidence (though of the product type).,of what
' teachers may expéct of first-graders. As Graves (1982) has
' querried: “Wiil the teacher know‘érowth when‘ it is present,
even though the child may be' struggling with his or her_
piece?" ' Combining this ndrmative'with' his ipsitive data

may provide some of the answers.
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